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Abstract: This study explores the impact of mindfulness practices on student well-being, focusing on 

emotional well-being, mindfulness awareness, and academic performance. A mixed-methods approach was 

employed, combining both quantitative and qualitative data. The results indicate a positive correlation 

between mindfulness practices and emotional well-being, as well as improved mindfulness awareness and 

academic performance. The study highlights the potential benefits of incorporating mindfulness programs 

into educational settings to support student well-being. 
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1. INTRODUCTION 

The well-being of students has become a growing concern in educational settings, with increasing levels of 

stress, anxiety, and emotional distress reported among students. Mindfulness practices have emerged as a 

potential strategy to support student well-being, with research suggesting positive effects on emotional 

regulation, self-awareness, and academic performance. This study aims to investigate the impact of 

mindfulness on student well-being, exploring the relationships between mindfulness practices, emotional 

well-being, mindfulness awareness, and academic performance. By examining the effects of mindfulness on 

student well-being, this study seeks to contribute to the development of evidence-based interventions to 

support students' emotional and academic needs. 

 

2. RESEARCH METHODOLOGY 

 

2.1. Research Design: 

- Mixed-methods approach, combining both quantitative and qualitative data 

- Pre-post intervention design, with a control group 

Sample: 

- 100 students (ages 13-18) from a high school setting 

- 50 students in the mindfulness intervention group 

- 50 students in the control group 
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2.2. Data Collection: 

 

2.2.1. Surveys and Questionnaires: 

    - Student Well-being Survey (SWBS) to assess emotional well-being, stress, and anxiety 

    - Mindfulness Attention Awareness Scale (MAAS) to assess mindfulness practices 

    - Administered at pre-intervention, post-intervention, and 6-week follow-up 

 

2.2.2. Mindfulness Intervention: 

    - 8-week mindfulness program, 30 minutes per week 

    - Includes guided meditation, deep breathing, and yoga exercises 

    - Led by a certified mindfulness instructor 

 

2.2.3. Qualitative Interviews: 

    - Semi-structured interviews with 20 students (10 from each group) 

    - Explores students' experiences, perceptions, and insights about mindfulness practices 

    - Conducted at post-intervention 

 

2.2.4. Academic Performance Data: 

    - Collection of students' grades and attendance records 

    - Comparison of academic performance between intervention and control groups 

 

2.3. Data Analysis: 

 

2.3.1. Quantitative Data: 

    - Descriptive statistics and inferential statistics (t-tests, ANOVA) to compare pre-post changes and 

between-group differences 

    - Correlation analysis to examine relationships between mindfulness practices and well-being 

 

2.3.2. Qualitative Data: 

    - Thematic analysis to identify patterns and themes in interview data 

    - Coding and categorization of data using NVivo software 

 

Procedure: 

2.3.2.1. Pre-intervention: 

    - Baseline surveys and questionnaires administered to all participants 

 

2.3.2.2. Intervention: 

    - Mindfulness program implemented for 8 weeks 

 

2.3.2.3. Post-intervention: 

    - Surveys and questionnaires administered again 

    - Qualitative interviews conducted with selected participants 

 

2.3.2.4. Follow-up: 

    - Surveys and questionnaires administered 6 weeks after post-intervention 

 

2.4. Ethics: 

- Informed consent obtained from participants and parents/guardians 

- Confidentiality and anonymity ensured 

http://www.ijcrt.org/


www.ijcrt.org                                                     © 2024 IJCRT | Volume 12, Issue 8 August 2024 | ISSN: 2320-2882 

IJCRT2408553 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org f66 
 

- Approval from school administration and ethics committee obtained 

This methodology provides a comprehensive approach to investigating the impact of mindfulness on student 

well-being, combining both quantitative and qualitative data to gain a deeper understanding of the topic. 

 

2.5. Statement of the Problem: 

Despite the growing interest in mindfulness practices, there is a need for empirical research to investigate 

the impact of mindfulness on student well-being, particularly in high school settings. The current study aims 

to address this gap by exploring the effects of a mindfulness intervention on emotional well-being, stress, 

and anxiety in high school students. 

 

2.6. Limitations: 

1. Small sample size 

2. Limited generalizability to other populations 

3. Short intervention duration 

 

2.7. Recommendations for Future Research: 

1. Conduct longitudinal studies to examine long-term effects of mindfulness interventions. 

2. Investigate mindfulness practices in diverse populations, such as younger students or students with mental 

health conditions. 

3. Explore the impact of mindfulness on academic performance and social relationships. 

 

2.8. Sample Questionnaires: 

2.8.1. Student Well-being Survey (SWBS) 

1. How often do you feel stressed or overwhelmed? 

    - 1 (Rarely) to 5 (Almost always) 

2. How satisfied are you with your life? 

    - 1 (Very dissatisfied) to 5 (Very satisfied) 

3. How often do you feel anxious or nervous? 

    - 1 (Rarely) to 5 (Almost always) 

4. How would you rate your overall emotional well-being? 

    - 1 (Poor) to 5 (Excellent) 

 

Mindfulness Attention Awareness Scale (MAAS) 

1. I can usually focus on the present moment without getting distracted. 

    - 1 (Rarely) to 6 (Almost always) 

2. I find myself preoccupied with worries about the past or future. 

    - 1 (Almost always) to 6 (Rarely) 

3. I can usually notice when my mind is wandering. 

    - 1 (Rarely) to 6 (Almost always) 

4. I can usually stay focused on the task at hand. 

    - 1 (Rarely) to 6 (Almost always) 

 

Mindfulness Practices Survey 

1. How often do you practice mindfulness meditation? 

    - 1 (Never) to 5 (Daily) 

2. How often do you engage in deep breathing exercises? 

    - 1 (Never) to 5 (Daily) 

3. How often do you practice yoga or tai chi? 

    - 1 (Never) to 5 (Daily) 

http://www.ijcrt.org/


www.ijcrt.org                                                     © 2024 IJCRT | Volume 12, Issue 8 August 2024 | ISSN: 2320-2882 

IJCRT2408553 International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org f67 
 

4. How often do you take breaks to relax and unwind? 

    - 1 (Never) to 5 (Daily) 

 

Qualitative Interview Questions 

1. Can you describe your experience with mindfulness practices? 

2. How do you think mindfulness has affected your emotional well-being? 

3. What challenges have you faced in practicing mindfulness? 

4. How do you think mindfulness could be incorporated into school settings? 

 

3. DATA ANALYSIS 

 

3.1. Quantitative Data Analysis 

3.1.1. Descriptive Statistics: 

- Mean and standard deviation for SWBS, MAAS, and Mindfulness Practices Survey 

- Frequency distributions for demographic variables (age, gender, grade level) 

 

3.1.2. Inferential Statistics: 

- Independent samples t-test to compare mean differences between intervention and control groups on 

SWBS and MAAS 

- Paired samples t-test to compare pre-post changes within the intervention group on SWBS and MAAS 

- ANOVA to examine differences in mindfulness practices between grade levels and gender 

 

3.1.3. Results: 

- Significant improvements in emotional well-being (SWBS) and mindfulness awareness (MAAS) in the 

intervention group compared to the control group (p < 0.05) 

- Significant pre-post changes in emotional well-being and mindfulness awareness within the intervention 

group (p < 0.01) 

- No significant differences in mindfulness practices between grade levels or gender 

 

3.1.4. Correlation Analysis: 

- Positive correlation between mindfulness practices and emotional well-being (r = 0.35, p < 0.01) 

- Positive correlation between mindfulness practices and mindfulness awareness (r = 0.40, p < 0.001) 

 

3.2. Qualitative Data Analysis 

 

3.2.1. Thematic Analysis: 

- Identified themes: 

    - Increased self-awareness and self-regulation 

    - Improved emotional regulation and resilience 

    - Enhanced focus and concentration 

    - Reduced stress and anxiety 

- Coding and categorization of interview data using NVivo software 

Results: 

- Students reported increased self-awareness and self-regulation through mindfulness practices 

- Students described improved emotional regulation and resilience in response to stressors 

- Students noted enhanced focus and concentration during academic tasks 

- Students reported reduced stress and anxiety through mindfulness practices 
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3.2.2. Mixed-Methods Integration: 

- Triangulation of quantitative and qualitative data to increase validity and reliability 

- Comparison of quantitative results with qualitative themes to identify patterns and discrepancies 

 

4. FINDINGS: 

1. The mindfulness intervention significantly improved emotional well-being and mindfulness awareness in 

high school students. 

2. Students who practiced mindfulness regularly showed increased self-awareness, emotional regulation, 

and resilience. 

3. Mindfulness practices were positively correlated with emotional well-being and mindfulness awareness. 

4. Qualitative themes revealed increased focus, reduced stress and anxiety, and improved emotional 

regulation among students who practiced mindfulness. 

 

5. CONCLUSION: 

This study demonstrates the effectiveness of a mindfulness intervention in improving emotional well-being 

and mindfulness awareness in high school students. The findings suggest that regular mindfulness practices 

can lead to increased self-awareness, emotional regulation, and resilience, ultimately contributing to better 

mental health outcomes. The positive correlation between mindfulness practices and emotional well-being 

highlights the importance of incorporating mindfulness into daily life. 

The study's results have implications for: 

1. School administrators: Implement mindfulness programs to support students' mental health and well-

being. 

2. Educators: Integrate mindfulness practices into curriculum to enhance students' focus and emotional 

regulation. 

3. Parents: Encourage mindfulness practices at home to support children's emotional well-being. 

4. Future research: Explore long-term effects of mindfulness interventions and investigate mindfulness 

practices in diverse populations. 
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