
www.ijcrt.org                                                      © 2026 IJCRT | Volume 14, Issue 2 February 2026 | ISSN: 2320-2882 

  

H

 
 

Effectiveness of Digital Classroom Instruction in 

Enhancing Conceptual Understanding, Procedural 

Fluency, and Higher-Order Mathematical 

Competencies among Grade IX Students: An 

Experimental Study 
 

B. Komala Devi1, Dr. J. R. Priyadarsini 2 

1 Research Scholar, Department of Education, Acharya Nagarjuna University, Guntur, A.P 

2 Research Director, Associate Professor, St. Joseph’s College of Education for Women, Guntur, A.P. 

Abstract 

Mathematics education at the secondary level is vital for developing students’ analytical thinking, logical reasoning, and problem-

solving abilities. However, traditional classroom practices often place greater emphasis on procedural execution than on conceptual 

understanding and higher-order reasoning. With the increasing integration of digital technologies in schools, it has become important 

to examine whether digital classroom instruction can effectively enhance multidimensional mathematical competencies. The present 

study was undertaken to investigate the effectiveness of digital classroom instruction in improving conceptual understanding, 

procedural fluency, and higher-order mathematical competencies among Grade IX students. An experimental method using a pre-

test–post-test control group design was employed. The sample consisted of 60 Grade IX students, equally divided into an 

experimental group (n = 30) and a control group (n = 30). A researcher-developed and validated Mathematical Competency Test 

was used to assess the targeted competencies. The experimental group received 30 lessons through digital classroom instruction 

involving multimedia presentations, animations, simulations, interactive quizzes, and competency-based learning tasks, whereas the 

control group was taught through conventional methods. 

The collected data were analyzed using mean, standard deviation, independent samples t-test, and effect size (Cohen’s d). The 

findings revealed a statistically significant improvement in the experimental group over the control group in overall mathematical 

competencies as well as in conceptual understanding, procedural fluency, and higher-order skills. The effect size indicated a large 

practical impact of digital classroom instruction. These results suggest that well-structured digital classroom pedagogy can 

substantially strengthen mathematical competency development at the secondary level. The study underscores the importance of 

integrating technology with competency-based instructional strategies to improve the quality and effectiveness of mathematics 

education. 

Keywords: Digital classroom instruction, Mathematical competencies, Conceptual understanding, Procedural fluency, Higher-

order thinking, Secondary school mathematics, Experimental study 

1.Introduction 

Mathematics education at the secondary level plays a critical role in developing analytical thinking, logical reasoning, and problem-

solving abilities essential for higher education and the modern workforce. Secondary education represents a transitional phase where 

learners move from basic arithmetic operations to abstract mathematical concepts such as algebra, geometry, and statistics. However, 

research consistently indicates that many students struggle with conceptual clarity and application-based tasks in mathematics, often 

relying heavily on rote procedural methods (Kilpatrick et al., 2001; National Council of Teachers of Mathematics [NCTM], 2000). 

In many traditional classrooms, mathematics instruction remains teacher-centered, focusing primarily on algorithmic procedures 

and textbook-driven exercises. This approach may lead to surface learning rather than deep conceptual understanding, limiting 

students’ ability to transfer knowledge to unfamiliar contexts. Consequently, there is a growing emphasis on reform-oriented 

mathematics education that fosters conceptual understanding, procedural fluency, reasoning, and problem-solving competencies. 
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2.Need for Competency-Based Learning 

Competency-based education (CBE) emphasizes mastery of clearly defined learning outcomes, focusing not only on content 

knowledge but also on skills, attitudes, and application abilities. In mathematics, competencies include conceptual understanding, 

procedural fluency, strategic competence, adaptive reasoning, and productive disposition (Kilpatrick et al., 2001). 

Global education reforms increasingly advocate competency-based approaches to prepare learners for complex real-world 

challenges (OECD, 2019). Similarly, curriculum frameworks stress the importance of higher-order thinking skills, application, and 

reasoning rather than memorization. Competency-based learning ensures that students can meaningfully interpret mathematical 

ideas, justify solutions logically, and apply concepts across contexts. Therefore, instructional practices must evolve to support the 

development of these multidimensional competencies. 

3.Role of Digital Classroom Instruction 

The integration of digital technologies into classroom instruction has transformed teaching-learning processes across disciplines. 

Digital classrooms, equipped with multimedia presentations, simulations, interactive whiteboards, and instant feedback systems, 

provide dynamic and learner-centered environments. According to Mayer’s (2009) Cognitive Theory of Multimedia Learning, the 

integration of visual and verbal representations enhances meaningful learning when designed appropriately. 

In mathematics education, digital tools can support visualization of abstract concepts, facilitate step-by-step procedural 

demonstrations, and provide immediate formative feedback (Li & Ma, 2010). Interactive simulations and dynamic graphing tools 

enable students to explore mathematical relationships actively rather than passively receiving information. Moreover, digital 

platforms promote collaborative learning, reasoning discussions, and problem-based tasks that align with higher-order competency 

development. 

Empirical studies indicate that technology-integrated instruction can positively influence students’ achievement and conceptual 

understanding in mathematics (Li & Ma, 2010; Schindler et al., 2017). However, the effectiveness largely depends on pedagogical 

integration rather than mere availability of technology. 

4.Theoretical Framework 

The present study is grounded in four complementary theoretical perspectives: Constructivist Learning Theory, the Competency-

Based Education (CBE) framework, the Cognitive Theory of Multimedia Learning, and Bloom’s Revised Taxonomy. Together, 

these frameworks provide a conceptual foundation for understanding how digital classroom instruction can enhance conceptual 

understanding, procedural fluency, and higher-order mathematical competencies among Grade IX students. 

Constructivist Learning Theory 

Constructivist theory posits that learners actively construct knowledge through interaction with their environment rather than 

passively receiving information (Piaget, 1970; Vygotsky, 1978). Learning occurs when students engage in exploration, discussion, 

reflection, and problem-solving. In mathematics education, constructivist approaches emphasize conceptual understanding, 

representation, reasoning, and meaningful connections among ideas (Hiebert & Grouws, 2007). 

Digital classroom instruction aligns strongly with constructivist principles. Interactive simulations, dynamic graphs, and 

collaborative digital platforms allow learners to manipulate mathematical objects, test hypotheses, and observe patterns. Such 

experiences facilitate cognitive restructuring and deeper understanding of abstract concepts. For example, visual demonstrations of 

algebraic transformations or geometric constructions help learners internalize relationships rather than memorize procedures. 

Furthermore, digital discussion forums and collaborative problem-solving tasks create social learning environments consistent with 

Vygotsky’s (1978) concept of the Zone of Proximal Development (ZPD), where guided interaction supports higher levels of 

reasoning. Thus, digital instruction fosters active knowledge construction and conceptual growth. 

Competency-Based Education Framework 

Competency-Based Education (CBE) emphasizes mastery of clearly defined knowledge, skills, and abilities rather than mere 

completion of content (OECD, 2019). In mathematics, competency includes conceptual understanding, procedural fluency, strategic 

competence, adaptive reasoning, and productive disposition (Kilpatrick et al., 2001). 

CBE requires instructional practices that promote measurable learning outcomes across cognitive domains. Digital classroom 

environments support this framework by providing structured modules, formative assessments, real-time feedback, and 

differentiated tasks. Automated quizzes and analytics help monitor mastery levels, ensuring that students achieve competency 

benchmarks before progressing. 

Moreover, digital tools enable integration of conceptual explanations, procedural demonstrations, and application-based tasks within 

a single learning sequence. Such integration reflects the multidimensional nature of mathematical competency and aligns with 

reform-oriented mathematics education standards (National Council of Teachers of Mathematics [NCTM], 2000). 
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Therefore, digital instruction serves as an effective medium for implementing competency-based learning models in secondary 

mathematics classrooms. 

 

Cognitive Theory of Multimedia Learning 

The Cognitive Theory of Multimedia Learning (CTML) proposed by Mayer (2009) asserts that learners process information through 

dual channels (visual and verbal), have limited cognitive capacity, and actively construct meaning through organization and 

integration of information. According to this theory, well-designed multimedia instruction enhances learning by reducing cognitive 

overload and facilitating meaningful connections. 

In mathematics education, multimedia tools such as animations, diagrams, and interactive visualizations help learners grasp abstract 

concepts by presenting information in multiple representational forms. For instance, dynamic graphs illustrating changes in variables 

support conceptual understanding of functions, while step-by-step animated demonstrations enhance procedural fluency. 

When multimedia elements are aligned with instructional goals, they promote deeper processing and long-term retention (Mayer, 

2009). Digital classroom instruction, therefore, enhances both conceptual and procedural competencies by optimizing cognitive 

processing through multimodal representations. 

Bloom’s Revised Taxonomy and Higher-Order Skills 

Bloom’s Revised Taxonomy categorizes cognitive processes into six levels: Remember, Understand, Apply, Analyze, Evaluate, and 

Create (Anderson & Krathwohl, 2001). Higher-order mathematical competencies, such as problem-solving and reasoning, 

correspond to the upper levels of this taxonomy. 

Digital classroom instruction facilitates progression across these levels. For example: 

 Interactive quizzes support remembering and understanding. 

 Guided problem-solving tasks encourage application. 

 Case-based digital scenarios promote analysis and evaluation. 

 Open-ended projects and modeling tasks stimulate creative mathematical thinking. 

Technology-enhanced tasks that require justification, comparison of solution strategies, and exploration of multiple representations 

support adaptive reasoning and analytical skills. Research indicates that digital tools can effectively promote higher-order cognitive 

engagement when integrated thoughtfully into instructional design (Hillmayr et al., 2020). 

Thus, Bloom’s Revised Taxonomy provides a hierarchical framework to understand how digital instruction can systematically 

develop higher-order mathematical competencies. 

Integration of Theoretical Perspectives 

The integration of these four frameworks provides a comprehensive theoretical base for the present study: 

 Constructivism explains how learners actively build mathematical understanding through interaction and exploration. 

 Competency-Based Education defines the multidimensional learning outcomes targeted in mathematics instruction. 

 Cognitive Theory of Multimedia Learning explains how digital tools enhance cognitive processing and conceptual 

clarity. 

 Bloom’s Revised Taxonomy provides a structure for developing higher-order reasoning and problem-solving skills. 

Collectively, these theories justify the assumption that digital classroom instruction, when pedagogically designed, can enhance 

conceptual understanding, procedural fluency, and higher-order mathematical competencies among secondary school students. 

5.Review of Related Literature 

The integration of digital technologies into classroom instruction has significantly transformed mathematics education by improving 

engagement, visualization, and conceptual clarity. Research consistently shows that technology integration, when pedagogically 

aligned, enhances students’ academic achievement (Schindler et al., 2017). A meta-analysis by Li and Ma (2010) reported a 

statistically significant positive effect of computer-based instruction on mathematics performance, while Tamim et al. (2011) found 

moderate positive effects of technology use across subject areas, emphasizing the importance of instructional design. More recent 

work by Hillmayr et al. (2020) highlighted the role of digital tools in supporting dynamic visualization of abstract mathematical 

concepts, particularly in algebra and geometry. However, the OECD (2019) cautioned that access to technology alone does not 

guarantee improved learning outcomes; effectiveness depends on competency-oriented pedagogy. In the context of mathematical 

learning, Kilpatrick et al. (2001) and NCTM (2000) emphasized that meaningful mathematics education requires balanced 

development of conceptual understanding, procedural fluency, and higher-order competencies. 
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Research further indicates that conceptual understanding and procedural fluency are interdependent dimensions of mathematical 

proficiency (Rittle-Johnson & Schneider, 2015). Hiebert and Grouws (2007) found that teaching strategies emphasizing explanation, 

representation, and student discussion significantly improved conceptual learning. Mayer (2009) noted that multimedia and 

interactive visualizations help make abstract mathematical ideas more concrete, thereby strengthening conceptual clarity. Studies 

also show that guided practice combined with immediate feedback improves procedural accuracy and efficiency (Hillmayr et al., 

2020). Regarding higher-order competencies, Polya (1957) underscored systematic problem-solving processes, while Schindler et 

al. (2017) reported that technology-enhanced environments promote exploratory and collaborative learning. The OECD (2019) 

further observed that digital, scenario-based tasks support application and transfer of mathematical knowledge. Nevertheless, 

evidence remains somewhat inconsistent regarding the extent to which digital classroom instruction uniformly enhances reasoning 

skills, indicating the need for more focused experimental studies at the secondary level. 

6.Need and Significance of the study 

Mathematics education at the secondary level plays a pivotal role in developing learners’ analytical thinking, logical reasoning, and 

problem-solving abilities. However, classroom practices often emphasize procedural execution over conceptual clarity and higher-

order reasoning. As a result, many students demonstrate limited ability to apply mathematical concepts to unfamiliar problems or 

real-life contexts. This imbalance affects not only academic performance but also students’ confidence and long-term mathematical 

competence. 

With the increasing integration of digital technologies in schools, digital classroom instruction has emerged as a promising 

pedagogical approach. Multimedia presentations, interactive simulations, dynamic visualizations, and immediate feedback systems 

offer opportunities to enhance conceptual understanding and procedural mastery while promoting reasoning and problem-solving 

skills. Nevertheless, the effectiveness of digital classroom instruction in fostering comprehensive mathematical competencies 

remains an area requiring systematic empirical investigation, particularly at the secondary level. 

Although previous studies have reported improvements in overall mathematics achievement through technology integration, limited 

research has examined its impact on distinct yet interconnected competencies such as conceptual understanding, procedural fluency, 

and higher-order mathematical skills within a controlled experimental framework. 

Therefore, the present study seeks to address this gap by investigating the effectiveness of digital classroom instruction in enhancing 

conceptual understanding, procedural fluency, and higher-order mathematical competencies among Grade IX students. 

7.Objectives of the Study 

1. To determine whether there is a significant difference between the experimental and control groups in mathematical 

competencies before the intervention. 

2. To examine the effectiveness of digital classroom instruction on overall mathematical competencies of Grade IX students. 

3. To determine the effectiveness of digital classroom instruction in enhancing conceptual understanding. 

4. To examine the effectiveness of digital classroom instruction in improving procedural fluency. 

5. To determine the effectiveness of digital classroom instruction in enhancing higher-order mathematical competencies 

(problem-solving and reasoning). 

6. To determine the magnitude of the impact of digital classroom instruction on mathematical competencies. 

8.Hypotheses of the Study 

1. There would be no significant difference between the experimental and control groups in pre-test scores of mathematical 

competencies. 

2. There would be no significant difference between the experimental and control groups in post-test scores of overall 

mathematical competencies. 

3. There would be no significant difference between the experimental and control groups in post-test scores of conceptual 

understanding. 

4. There would be no significant difference between the experimental and control groups in post-test scores of procedural 

fluency. 

5. There would be no significant difference between the experimental and control groups in post-test scores of higher-order 

mathematical competencies. 

7. Digital classroom instruction does not produce a significant practical effect on mathematical competencies. 

9.Methodology 

The present study adopted a pre-test–post-test control group experimental design, which is widely regarded as appropriate for 

examining the causal effect of an instructional intervention. Two equivalent groups of Grade IX students were identified, with one 

designated as the experimental group and the other as the control group. At the outset, both groups were administered a pre-test to 

determine their baseline level of mathematical competencies. Following this, the experimental group was exposed to digital 

classroom instruction, whereas the control group continued with the conventional method of teaching. After the completion of the 
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treatment period, a post-test was administered to both groups to assess the effectiveness of the intervention. The design of the study 

can be represented as follows: 

 

 

Table 1 Design of the study 

Group Pre-Test Treatment Post-Test 

Experimental Group O₁ X O₂ 

Control Group O1 — O2 

Where: 

O₁ = Pre-test scores 

O₂ = Post-test scores 

X = Digital Classroom Instruction 

In this investigation, digital classroom instruction functioned as the independent variable. It referred to technology-integrated 

teaching that incorporated multimedia presentations, animations, simulations, interactive whiteboards, online quizzes, and real-time 

feedback mechanisms aimed at enhancing students’ mathematical competencies. The dependent variables comprised three major 

components of mathematical competency: conceptual understanding, procedural fluency, and higher-order mathematical 

competencies. Conceptual understanding referred to students’ ability to comprehend mathematical concepts, relationships, 

representations, and underlying principles. Procedural fluency denoted the ability to execute mathematical procedures and 

algorithms accurately and efficiently. Higher-order mathematical competencies included problem-solving ability, logical reasoning, 

and the application and transfer of mathematical knowledge to novel contexts. 

The sample for the study consisted of 60 Grade IX students drawn from a secondary school. Of these, 30 students were assigned to 

the experimental group and 30 to the control group. A random sampling technique was employed. Two intact sections of Grade IX 

were selected, and one section was randomly assigned to the experimental group while the other served as the control group. This 

procedure helped ensure group equivalence and minimized selection bias. 

To measure student outcomes, the investigator developed a Mathematical Competency Test (MCT) designed to assess conceptual 

understanding, procedural fluency, and higher-order mathematical competencies based on the Grade IX syllabus. A detailed test 

blueprint guided the construction of the 100-mark instrument, which included multiple-choice items, short-answer questions, and 

problem-solving tasks. Content validity was established through expert review by subject specialists and mathematics educators, 

who confirmed alignment with competency indicators and syllabus objectives. Reliability analysis yielded a Cronbach's Alpha 

coefficient of .80 or higher, indicating a high level of internal consistency for the test. 

The treatment was implemented over a period of 30 instructional lessons covering selected Grade IX mathematics topics. During 

this phase, the experimental group was taught using a range of digital tools, including multimedia presentations, animations, dynamic 

simulations, smart board demonstrations, interactive quizzes, digital worksheets, real-life problem-based scenarios, and instant 

feedback mechanisms. The instructional strategy was explicitly competency-based. Conceptual understanding was promoted 

through visual representations, simulations, and focused conceptual explanations. Procedural fluency was developed through step-

by-step demonstrations and guided practice supported by immediate feedback. Higher-order skills were fostered through 

application-oriented tasks, reasoning exercises, and collaborative digital problem-solving activities. In contrast, the control group 

received instruction through the traditional lecture-cum-textbook approach without digital integration. 

The data collected from the pre-test and post-test were analyzed using both descriptive and inferential statistical techniques. Mean 

and standard deviation were computed to summarize students’ performance and variability in scores. An independent samples t-test 

was employed to compare the post-test scores of the experimental and control groups, while a paired samples t-test was used to 

examine within-group differences between pre-test and post-test scores. Additionally, Cohen’s d was calculated to determine the 

magnitude of the treatment effect. The interpretation of effect size followed standard benchmarks, where 0.20 indicated a small 

effect, 0.50 a medium effect, and 0.80 and above a large effect. 

10.Analysis and Interpretation of Data 

The data collected from the pre-test and post-test were analyzed using descriptive and inferential statistics to determine the 

effectiveness of digital classroom instruction on mathematical competencies. 

Sample: 

 Experimental Group (n = 30) 

 Control Group (n = 30) 

Pre-test Comparison 
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To establish baseline equivalence, pre-test scores of both groups were compared. 

Objective 1 

To determine whether there is a significant difference between the experimental and control groups in mathematical competencies 

before the intervention. 

 

Null Hypothesis (H01) 

There would be no significant difference between the experimental and control groups in pre-test scores of mathematical 

competencies. 

Table 2 Comparison of Pre-test Scores Between Experimental and Control Groups 

Group N Mean SD t-value p-value 

Experimental 30 41.20 6.85 
0.37 0.71 

Control 30 40.53 7.10 

                                                          Note. p > .05 (Not Significant) 

 

Graph 1. Mean Comparison of Pre-test Scores Between Experimental and Control Groups 

Interpretation 

An independent-samples t-test was conducted to compare the pre-test scores of the experimental and control groups. The results 

indicated no statistically significant difference between the experimental group (M = 41.20, SD = 6.85) and the control group (M = 

40.53, SD = 7.10), t(58) = 0.37, p = .71. The non-significant finding, with a p-value greater than the conventional alpha level of .05, 

suggests that the two groups demonstrated equivalent levels of mathematical competency prior to the intervention, thereby 

establishing a strong baseline for subsequent comparisons. 

Post-test Comparison 

Post-test scores were compared to determine the impact of digital classroom instruction. 

Objective 2 

To examine the effectiveness of digital classroom instruction on overall mathematical competencies of Grade IX students. 

Null Hypothesis (H02) 

There would be no significant difference between the experimental and control groups in post-test scores of overall mathematical 

competencies. 

Table 3 Comparison of Post-test Scores Between Experimental and Control Groups 

Group N Mean SD t-value p-value 

Experimental 30 72.40 8.12 
6.80 0.000 

Control 30 58.30 7.95 

                                                        Note. p < .001 (Highly Significant) 
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Graph 2. Mean Comparison of Post-test Scores Between Experimental and Control Groups 

Interpretation 

An independent-samples t-test was conducted to compare the post-test scores of the experimental and control groups. The results 

revealed a statistically significant difference between the experimental group (M = 72.40, SD = 8.12) and the control group (M = 

58.30, SD = 7.95), t(58) = 6.80, p < .001. These findings indicate that students who received digital classroom instruction 

demonstrated significantly higher overall mathematical competency compared to those in the control group, suggesting the 

effectiveness of the intervention. 

Competency-wise Analysis 

Conceptual Understanding 

Objective 3 

To determine the effectiveness of digital classroom instruction in enhancing conceptual understanding. 

Null Hypothesis (H03) 

There would be no significant difference between the experimental and control groups in post-test scores of conceptual 

understanding. 

Table 4 Comparison of Post-test Scores in Conceptual Understanding 

Group N Mean SD t-value p-value 

Experimental 30 24.80 3.20 
5.70 .000 

Control 30 19.90 3.45 

                 Note. p < .001 (Highly Significant) 

 

Graph 3. Mean Comparison of Post-test Scores in Conceptual Understanding 

Interpretation:  

An independent-samples t-test was conducted to compare post-test scores in conceptual understanding between the experimental 

and control groups. The results revealed a statistically significant difference, with the experimental group (M = 24.80, SD = 3.20) 

demonstrating higher conceptual understanding than the control group (M = 19.90, SD = 3.45), t(58) = 5.70, p < .001. This finding 

suggests that digital classroom instruction was effective in enhancing students' conceptual understanding of mathematical 

concepts compared to traditional instruction. 
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Procedural Fluency 

Objective 4 

To examine the effectiveness of digital classroom instruction in improving procedural fluency. 

Null Hypothesis (H04) 

There would be no significant difference between the experimental and control groups in post-test scores of procedural fluency. 

Table 5 Comparison of Post-test Scores in Procedural Fluency 

Group N Mean SD t-value p-value 

Experimental 30 23.60 3.10 
3.90 0.000 

Control 30 20.40 3.25 

                                                           Note. p < .001 (Highly Significant) 

 

Graph 4. Mean Comparison of Post-test Scores in Procedural Fluency 

Interpretation 

An independent-samples t-test was conducted to compare post-test scores in procedural fluency between the experimental and 

control groups. A statistically significant difference was found, with the experimental group (M = 23.60, SD = 3.10) demonstrating 

greater procedural fluency than the control group (M = 20.40, SD = 3.25), t(58) = 3.90, p < .001. This result indicates that digital 

classroom instruction significantly improved students' ability to perform mathematical procedures accurately and efficiently 

compared to the control condition. 

Higher-Order Mathematical Competencies 

Objective 5 

To determine the effectiveness of digital classroom instruction in enhancing higher-order mathematical competencies (problem-

solving and reasoning). 

Null Hypothesis (H05) 

There would be no significant difference between the experimental and control groups in post-test scores of higher-order 

mathematical competencies. 

Table 6 Comparison of Post-test Scores in Higher-Order Competencies 

Group N Mean SD t-value p-value 

Experimental 30 24.00 3.60 6.32 .000 

Control 30 18.00 3.75   

                             Note. p < .001 (Highly Significant) 
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Graph 5 Mean Comparison of Post-test Scores in Higher-Order Competencies 

Interpretation:  

An independent-samples t-test was conducted to compare post-test scores in higher-order competencies between the experimental 

and control groups. The analysis revealed a statistically significant difference, with the experimental group (M = 24.00, SD = 3.60) 

demonstrating substantially higher levels of higher-order mathematical competencies compared to the control group (M = 18.00, 

SD = 3.75), t(58) = 6.32, p < .001. This finding suggests that digital classroom instruction was particularly effective in developing 

students' advanced mathematical skills, such as problem-solving, critical thinking, and reasoning, beyond basic procedural and 

conceptual knowledge. 

Effect Size Analysis 

Effect size was calculated using Cohen’s d to determine the magnitude of impact. 

Objective 6 

To determine the magnitude of the impact of digital classroom instruction on mathematical competencies. 

Null Hypothesis (H06) 

Digital classroom instruction does not produce a significant practical effect on mathematical competencies. 

Table 7 Effect Size of Digital Classroom Instruction on Mathematical Competencies 

Variable 
Cohen’s 

d 
Effect Size Interpretation 

Overall Competency 1.75 Large 

Conceptual Understanding 1.40 Large 

Procedural Fluency 1.00 Large 

Higher-Order Competencies 1.55 Large 

                                          Note. Cohen’s d ≥ 0.80 indicates a large effect. 

Interpretation 

Cohen's d effect sizes were calculated to determine the magnitude of differences between the experimental and control groups across 

various mathematical competency domains. Following Cohen's (1988) guidelines, effect sizes of .20, .50, and .80 were interpreted 

as small, medium, and large, respectively. The analysis revealed large effect sizes across all competency areas, indicating that digital 

classroom instruction had a substantial impact on student learning outcomes. The largest effect was observed for overall 

mathematical competency (d = 1.75), followed by higher-order competencies (d = 1.55) and conceptual understanding (d = 1.40). 

Although relatively smaller in comparison, procedural fluency still demonstrated a large effect (d = 1.00). These findings suggest 

that digital classroom instruction not only enhanced general mathematical proficiency but was particularly effective in developing 

students' advanced cognitive skills, including problem-solving and critical thinking. 

11.Major Findings 

1. There was no significant difference between experimental and control groups in pre-test scores, indicating baseline 

equivalence. 

2. The experimental group significantly outperformed the control group in post-test scores. 

3. Digital classroom instruction significantly improved: 

o Conceptual understanding 
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o Procedural fluency 

o Higher-order mathematical competencies 

4. Effect size analysis revealed a large practical impact of digital classroom instruction. 

5. Higher-order competencies showed the highest improvement, indicating strong support for reasoning and problem-

solving development. 

12.Discussion 

The findings of the study confirm that digital classroom instruction significantly enhances mathematical competencies among Grade 

IX students. These results align with previous research indicating positive effects of technology integration on mathematics 

achievement (Li & Ma, 2010; Hillmayr et al., 2020). The significant improvement in conceptual understanding may be attributed to 

multimedia representations and dynamic visualizations, which support meaningful learning as suggested by Mayer’s Cognitive 

Theory of Multimedia Learning (2009). The improvement in procedural fluency can be explained by immediate feedback and guided 

digital practice, which reinforce algorithmic mastery. Furthermore, enhanced higher-order competencies reflect the constructivist 

nature of digital tasks involving reasoning and real-life problem-solving (Hiebert & Grouws, 2007). 

From a theoretical perspective: 

 Constructivism explains active engagement and deeper learning. 

 Bloom’s Revised Taxonomy supports development of higher-order thinking. 

 Competency-Based Education aligns with multidimensional skill enhancement. 

Thus, digital classroom instruction supports both cognitive processing and competency development. 

13. Educational Implications 

 Integrate multimedia tools to strengthen conceptual clarity. 

 Use digital quizzes for immediate formative feedback. 

 Encourage reasoning-based and application-oriented tasks. 

 Design competency-aligned digital modules. 

 Incorporate structured digital resources in mathematics curriculum. 

 Invest in digital infrastructure for secondary schools. 

 Provide teacher training in digital pedagogy. 

 Ensure pedagogical integration, not mere technological usage. 

 Focus on competency-driven lesson planning. 

 Monitor student progress using digital analytics. 

14. Limitations of the Study 

1. Sample Limitation 

The study was conducted on 60 Grade IX students from a single institution; hence generalization is limited. 

2. Duration Limitation 

The treatment was restricted to 30 lessons, which may not reflect long-term effects. 

3. Tool Limitation 

The Mathematical Competency Test was investigator-developed, which may have inherent limitations despite established 

reliability and validity. 

15. Conclusion 

The present study investigated the effectiveness of digital classroom instruction in enhancing conceptual understanding, procedural 

fluency, and higher-order mathematical competencies among Grade IX students through a pre-test–post-test control group 

experimental design. The findings clearly demonstrate that students exposed to structured digital classroom instruction significantly 

outperformed those taught through conventional methods across all three targeted competencies. 

The study contributes to the growing body of evidence supporting technology-integrated pedagogy in mathematics education. Unlike 

studies that focus solely on overall achievement, this research provides competency-wise empirical evidence, highlighting that 
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digital instruction not only improves procedural accuracy but also strengthens conceptual clarity and higher-order reasoning skills. 

The large effect sizes observed indicate that the intervention had both statistical and practical significance. 

From an educational perspective, the findings affirm that digital classroom instruction, when aligned with competency-based 

learning principles, constructivist pedagogy, and higher-order cognitive engagement, can substantially enrich mathematics learning 

experiences at the secondary level. The integration of multimedia tools, simulations, interactive assessments, and problem-based 

digital tasks promotes active learning, deeper understanding, and meaningful application of mathematical knowledge. 

The study underscores the importance of pedagogically sound digital integration rather than mere technological adoption. It provides 

actionable insights for teachers, curriculum planners, and policymakers aiming to improve mathematical competency development 

in secondary education. 

Digital classroom instruction emerges as an effective instructional approach capable of transforming mathematics education by 

fostering comprehensive competency development among learners. 
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