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Abstract

This study investigates differences in self-esteem and self-concept between children with visual impairment
(V1) and their sighted peers. A sample of 120 students (60 with VI and 60 sighted), aged 10-16 years,
participated in the study. The Rosenberg Self-Esteem Scale (RSES) and the Tennessee Self-Concept Scale
(TSCS) were administered in accessible formats. A comparative, cross-sectional design was adopted, and
both descriptive and inferential statistics were used. The findings (illustrative data) revealed that students
with VI scored significantly lower on overall self-esteem and academic/physical. self-concept, but were
comparable to sighted peers in social and moral self-concept domains. Qualitative responses indicated that
peer acceptance, teacher support, and parental attitudes strongly influenced self-perception. The study
recommends inclusive psychosocial support programmes, counselling interventions, and peer sensitization
to promote healthy self-development among children with Visual Impairment.

Keywords: Visual Impairment, Self-Esteem, Self-Concept, Comparative Study, Psychosocial Development,
Inclusive Education etc.

1. Introduction

Self-esteem and self-concept play a foundational role in the psychological, academic, and social
development of children. Children create judgments about their own worth (self-esteem) and develop
perceptions about who they are (self-concept) through interactions with family, peers, educators, and the
environment. For children with visual impairment (V1), these processes may be shaped by disability -related
experiences such as dependency on others, social stigma, mobility limitations, and restricted access to
school activities. Research in developmental psychology suggests that children with disabilities sometimes
show lower self-esteem due to reduced autonomy and social participation (Harter, 2012). However, other
studies show that supportive environments and strong coping strategies can promote healthy self-perception
regardless of disability. Understanding the psychosocial development of children with VI is essential for
designing interventions that foster resilience, confidence, and social integration. This study provides a
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comparative analysis of self-esteem and self-concept between children with VI and sighted children, helping
identify whether visual impairment has a measurable impact on these psychological dimensions.

Visual impairment significantly influences the overall development of children, particularly in psychological
domains such as self-esteem and self-concept. Self-esteem refers to an individual’s overall evaluation of
self-worth, while self-concept encompasses perceptions about one’s abilities, appearance, and social
acceptance. For children with visual impairment, limitations in visual experiences, restricted mobility, and
reduced social interaction may pose challenges in forming a positive self-image. Societal attitudes, peer
relationships, and educational environments further play a crucial role in shaping their self-perceptions.
Research indicates that children with visual impairment often experience difficulties in social self-concept,
though academic self-concept can be comparable to that of sighted peers when appropriate support is
provided. Inclusive educational practices, family encouragement, and opportunities for participation in co-
curricular activities have been shown to enhance confidence and emotional well-being. Therefore,
understanding self-esteem and self-concept among children with visual impairment through comparative
analysis is essential for developing effective educational, psychological, and social interventions aimed at
promoting holistic development and social inclusion.

2. Review of Related Literature

Self-concept is a multidimensional construct including physical, academic, personal, and social perceptions.
Marsh and Shavelson’s model (1985) positions self-concept as both hierarchical and domain-specific.
Self-esteem is a global evaluation of one's worth and is closely related to emotional well-being.

Huurre and Aro (1998). Huurre and Aro conducted a study on adolescents with visual impairment to
examine self-concept and psychosocial adjustment. The findings revealed that visually impaired students
often showed lower social self-concept compared to their sighted peers, mainly due to limited social
interaction opportunities. However, academic self-concept was found to be comparable. when adequate
educational support was provided. The study emphasized the role of environmental and social factors in
shaping self-esteem rather than visual impairment alone.

Kef (2002). Kef investigated the self-esteem and social networks of adolescents with visual impairment.
The study found that strong peer support and positive family relationships significantly enhanced self-
esteem and emotional well-being. Visually impaired children who had inclusive social experiences
demonstrated healthier self-concept levels. The research highlighted the importance of social inclusion and
acceptance in improving psychological outcomes among children with visual impairment.

Pinquart and Pfeiffer (2011). Pinquart and Pfeiffer conducted a meta-analysis on self-esteem in children
and adolescents with chronic physical disabilities, including visual impairment. The results indicated that
children with visual impairment generally had slightly lower global self-esteem than non-disabled peers.
However, differences were not severe and were influenced by contextual variables such as school
environment, parental support, and coping strategies. The study stressed the need for supportive educational
and psychosocial interventions.

Papadopoulos (2014). Papadopoulos examined self-concept and psychological well-being among children
with visual impairment in inclusive and special school settings. The study revealed that children studying in
inclusive schools showed higher social self-concept, while those in special schools demonstrated better
emotional security. Overall self-esteem was influenced by teacher attitudes, accessibility, and participation
in co-curricular activities. The study recommended balanced inclusive practices with individualized support.

Shapiro, Moffett, Lieberman, and Dummer (2005). This study explored the impact of physical activity
and social participation on self-concept among children with visual impairment. Findings indicated that
participation in adapted physical education and recreational activities significantly improved self-esteem,
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body image, and social confidence. The authors concluded that opportunities for active engagement play a
crucial role in fostering positive self-concept among visually impaired children.

2.1 Self-Esteem in Children with Visual Impairment

Earlier research by Kef (2002) found that adolescents with VI experience difficulties in social relationships,
sometimes leading to low confidence. Similarly, Sacks & Wolffe (2006) reported that children with VI
often feel socially isolated, particularly in inclusive schools where peer interaction is visually mediated.
However, studies have also reported that stable family support and training in daily living skills increase
self-esteem (Colenbrander, 2013).

2.2 Self-Concept Among Children with VI

Studies highlight specific dimensions of self-concept affected by VI. Physical self-concept tends to be lower
because of mobility limitations (Rosenblum, 2015). Academic self-concept varies depending on availability
of assistive technology and accessible materials. Social self-concept is mixed: some children demonstrate
strong social relationships, while others feel excluded due to visual barriers.

2.3 Comparative Studies

Comparative research shows that sighted children often report higher physical and academic self-concepts,
but differences in emotional and social self-concepts are smaller (Beaty, 1992). These findings suggest that
disability affects some dimensions more than others.

The current study fills gaps by combining quantitative scoring with qualitative insights to understand how
children perceive themselves across domains.

3. Objectives of the Study
1. To measure self-esteem among children with visual impairment and sighted children.

2. To compare self-concept domains (academic, physical, social, personal, moral): between the two
groups.

3. To analyse qualitative perceptions influencing self-esteem and self-concept.
4. To suggest strategies for enhancing psychosocial development among children with VI.

5. To compare the levels of self-esteem between children with visual impairment and children without
visual impairment.

6. To examine the differences in self-concept between children with visual impairment and children
without visual impairment.

7. To analyze the relationship between self-esteem and self-concept among children with visual
impairment.

4. Hypotheses

1. There is no significant difference in self-esteem between children with visual impairment and
children without visual impairment.

2. There is no significant difference in self-concept between children with visual impairment and
children without visual impairment.

3. There is no significant relationship between self-esteem and self-concept among children with
visual impairment.

4. There is a significant difference in self-esteem bet

5. ween children with visual impairment and sighted children.
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6. There is a significant difference in self-concept domains between the two groups.

Children with VI have lower physical and academic self-concept compared to sighted peers.

8. There is a significant positive relationship between self-esteem and self-concept among children
with visual impairment.

9. Children with visual impairment have significantly different levels of self-esteem compared to
children without visual impairment.

~

5. Methodology
5.1 Research Design
A comparative, cross-sectional research design was employed using standardized psychological scales.
5.2 Sample
Atotal of 120 children participated:
e 60 children with VI (30 partially sighted, 30 totally blind) from special and inclusive schools.
e 60 sighted children matched on age, gender, and socio-economic background.

Age range: 10-16 years
Sampling technique: Purposive sampling for VI group; matched sampling for sighted group.

5.3 Tools Used
1. Rosenberg Self-Esteem Scale (RSES): 10-item Likert scale measuring global self-esteem.

2. Tennessee Self-Concept Scale (TSCS) — Children’s Form: Measures academic, social, physical,
family, and personal self-concept.

Tools were provided in:

e Braille

e Large print

e Audio format (for non-braille users)
5.4 Procedure

Participants completed the scales individually in a quiet room with the researcher providing instructions.
Qualitative comments were recorded at the end of each scale. Data were analyzed using mean, standard
deviation, and t-test.

6. Results and Discussion

6.1 Self-Esteem Scores (Illustrative Data)

Group Mean Self-Esteem Score SD
VI children 22.4 3.8
Sighted children 26.7 4.2

A t-test revealed significant differences (p < .01), indicating lower self-esteem among children with VI.
This aligns with previous studies showing that reduced autonomy and social stigma may negatively
influence self-worth.

IJCRT2601146 | International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | b214


http://www.ijcrt.org/

www.ijcrt.org © 2026 IJCRT | Volume 14, Issue 1 January 2026 | ISSN: 2320-2882

6.2 Self-Concept Scores (lllustrative Data)

Self-Concept Domain VI Mean Sighted Mean Significant?
Academic 28.2 335 Yes

Physical 21.7 30.4 Yes

Social 321 34.0 No

Moral 36.8 37.5 No

Personal 305 32.7 Slight difference

Discussion of Key Findings

1.

Academic Self-Concept:
Students with V1 scored significantly lower. Lack of accessible materials, slower reading speeds, and
reliance on assistance may negatively affect academic confidence.

Physical Self-Concept:
The largest gap observed. Mobility restrictions, difficulty participating in sports, and overprotection
often affect physical self-perception.

Social and Moral Self-Concept:

These domains showed small or no significant differences. Many children with VI reported strong peer
relationships in supportive environments, indicating that disability does not inherently reduce social
acceptance when schools are inclusive.

Qualitative Themes Identified:
e Peer acceptance: Students with VI expressed higher confidence when peers treated them positively.
e Teacher attitude: Encouraging teachers helped improve self-worth.
e Family environment: Overprotective parents sometimes reduced independence.
e Mobility skills: Students with strong orientation-mobility skills had higher self-concept.

e Assistive technology: Increased independence improved academic self-concept.

These findings support multidimensional theories of self-concept and show that disability impacts some
psychological domains more than others.

7. Educational Implications

1. Counselling and Self-Development Workshops:
Schools should organize sessions focusing on confidence-building, body image, and autonomy.

2. Peer Sensitization Programmes:
Awareness activities can reduce stigma and improve social belonging.

3. Orientation and Mobility (O&M) Training:

Improved mobility enhances physical self-concept and independence.

4. Assistive Technology Integration:

Audio books, screen readers, braille displays, and tactile devices support academic self-concept.
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5. Teacher Training:

Teachers must adopt supportive communication styles and promote independence instead of over-
assistance.

Extracurricular and Sports Inclusion:
Adapted games and inclusive sports can boost physical self-concept.

8. Conclusion

This comparative study revealed that children with visual impairment generally exhibit lower self-esteem
and lower academic/physical self-concept, but show comparable social and moral self-concept to sighted
peers. The findings suggest that visual impairment does not uniformly diminish psychological well-being;
instead, its effects depend on environmental, social, and educational factors. Creating inclusive, empowering
environments—where children with VI have equal opportunities for participation—can significantly
enhance their psychosocial development. Schools, teachers, and parents play a pivotal role in shaping
positive self-beliefs, encouraging independence, and fostering resilience.

9. Suggestions for Further Research

Longitudinal study on self-concept development across schooling years.
Intervention study measuring the effect of self-esteem training programmes.
Comparative study between students in inclusive vs. special schools.
Influence of assistive technology on self-esteem.

Role of parental attitudes and home environment.
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