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I. Foundational Imperatives: UDL-SEL Convergence in the Indian Educational Landscape
I.A. Policy Mandates and the Necessity of Inclusive Design

The architecture of teacher professional development (PD) in India must be strategically designed to meet the
dual mandate of educational quality and radical inclusion, as outlined by national policy. The legislative
framework, particularly the Rights of Persons with Disabilities Act (RPwD), 2016, establishes a clear
expectation that schools must ensure quality education through inclusive practices. This statutory requirement
necessitates a systemic framework capable of reducing barriers for all learners, thereby transcending traditional
models of reactive accommodation. The Universal Design for Learning (UDL) framework serves as the most
effective pedagogical blueprint for achieving this proactive, barrier-reducing approach-to curriculum design.
The adoption of UDL is not merely a beneficial practice but a necessary measure to operationalize the inclusion
mandates. UDL shifts the focus from fixing the student to fixing the environment, ensuring that the curriculum
is accessible to students across all abilities. Institutions tasked with strengthening teacher education, such as
the Department of Educational Studies and the Department of Teacher Training and Non-Formal Education
(e.g., within Institutes of Advanced Studies in Education), play a critical role in developing the necessary
knowledge base and preparing case studies on successful inclusive practices that can inform large-scale PD
design.

However, the efficacy of the current policy structure is compromised by a significant disconnect between high-
level policy and ground-level pedagogical knowledge. A study examining teacher awareness of UDL in
inclusive settings in Himachal Pradesh, for instance, revealed that general teachers are "not fully aware of the
UDL" framework. Special teachers demonstrated higher awareness, yet the successful implementation of UDL
requires an entire school approach where the whole system should be geared to address diverse student needs.
This observed awareness gap confirms that current inclusive education initiatives, often reliant on theoretical
introduction, are failing at the point of pedagogical transaction. Therefore, the PD must be mandatory,
systemic, and focused on practical skill acquisition rather than simple theoretical introductions to serve as a
corrective mechanism.

[JCRT2208603 \ International Journal of Creative Research Thoughts (IJCRT) www.ijcrt.org | €876


http://www.ijcrt.org/

www.ijcrt.org © 2022 IJCRT | Volume 10, Issue 8 August 2022 | ISSN: 2320-2882
I.B. The Rationale for UDL-SEL Convergence

The successful implementation of UDL in the contemporary Indian classroom requires explicit convergence
with Social-Emotional Learning (SEL). This unified approach addresses the holistic development of the
learner, aligning pedagogical methods with the core goal of cultivating "expert learners" who are purposeful,
motivated, and resourceful.

This convergence gains significant theoretical support from the updated UDL Guidelines 3.0, released in 2024.
This iteration builds upon previous versions by emphasizing the need to address barriers rooted in biases and
systems of exclusion. Critically, UDL 3.0 explicitly calls for putting the framework "in conversation with other
asset-based approaches and theoretical frameworks," including pedagogies that "center, value, and sustain
learners' cultural practices”. This expansion justifies making culturally sustaining practices integral to UDL
implementation and reinforces the connection between UDL and the socio-emotional dimensions of learning.
SEL competencies (such as self-awareness, social awareness, and responsible decision-making) are
intrinsically linked to UDL’s three primary principles. The UDL principle of Multiple Means of Engagement,
which focuses on providing choices and optimizing relevance, directly supports the development of intrinsic
motivation and self-regulation—key SEL skills. Furthermore, integrating SEL through UDL pathways allows
educators to proactively address complex social issues that are deeply pertinent to the Indian context, such as
gender inequality, caste discrimination, and religious tensions. When instruction uses storytelling and
character-driven narratives, it builds critical thinking and encourages active participation in positive social
change. The combined approach ensures that instruction is not only physically and cognitively accessible
(UDL) but also emotionally resonant and relevant (SEL).

The relationship between UDL principles and SEL competencies can be strategically mapped to create a
cohesive learning outcome.

UDL-SEL Integration Mapping

UDL Principle Core Goal (The WHY/Aligned SEL|Integrated
of Learning) Competency Pedagogical Outcome
Multiple Means of|Centering identity,[Self-Awareness, Learner  understands
Engagement sustaining cultural|Relationship Skills personal relevance and
relevance cultural ~ context ~ of
learning, fostering
intrinsic motivation.
Multiple Means ofi|Flexible perception and(Social Awareness,|Learner - can - critically|
Representation comprehension ofiResponsible Decision-jevaluate -~ information
information Making presented in diverse
formats and

perspectives, reducing
cognitive bias.

Multiple Means of{Strategic and goal-{Self-Management, Goal|Learner actively|
Action & Expression |directed actions|Setting monitors progress, uses
(demonstrating flexible  tools, and
knowledge) makes responsible

choices to meet
established academic
and behavioral goals.

I1. Architecture of the Integrated UDL-SEL Professional Development Framework

The design of the UDL-SEL PD framework must be integrated into existing institutional mechanisms to ensure
reach, rigor, and accountability. The mandatory Continuing Professional Development (CPD) policy dictated
by the National Education Policy (NEP) 2020 provides the ideal structure for institutionalizing this critical
pedagogical shift.
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I1.LA. The 50-Hour CPD Model: Institutionalizing UDL-SEL

The NEP mandates that every teacher and principal must complete 50 hours of training per academic year.
This mandatory annual requirement moves PD from an intermittent suggestion to a required component of
professional life, providing the sustained duration necessary for complex pedagogical skill acquisition.
Official guidelines stipulate that, of the 50 mandatory hours, at least 30 hours must be completed through
offline or face-to-face courses in a year. The remaining 20 hours may be completed flexibly through online or
offline modalities. This prescriptive division is vital for effective UDL-SEL training. Research indicates that
successful professional development requires content-focused training, active learning, modeling of effective
practices, provision of feedback and reflection, and sustained duration. These criteria are best met within the
dedicated face-to-face component. Therefore, the framework must mandate that the entire 30 hours of
specialized, high-contact training be dedicated specifically to active learning and modeling of UDL-SEL
integration.

A high-fidelity CPD structure ensures that training is not merely a compliance exercise but a mechanism for
deep, measurable skill growth. For example, a 12-day in-service course can be counted as 72 hours of CPD.
This capacity for sustained, intensive training, similar to the tested Summer Institute models, is proven to
positively affect participants' implementation of UDL in the classroom when compared to control groups who
did not attend sustained institutes. The structured 50-hour cycle, when applied strategically, ensures teachers
receive the necessary time for practice, feedback, and modeling to translate theory into practice.

I1.B. Institutionalizing the Framework: Training the Teacher Trainers

For the UDL-SEL framework to cascade successfully, it must first be rigorously embedded into the institutions
responsible for both pre-service and in-service education. Teacher education institutions (TEIls), including
universities, District Institutes of Education and Training (DIETS), and Institutes of Advanced Studies in
Education (IASEs), run numerous programs to prepare professional teachers and teacher educators.

These teacher educators—specialists in pedagogy, philosophy of education, and subject-specific teaching
methods—are the critical conduit for disseminating high-fidelity UDL-SEL practice. The systemic capacity
for change rests entirely on the expertise of these trainers. Therefore, the national strategy must prioritize a
cascading training model: national policy experts (NCERT/SCERT) train the master trainers at the state
(SCERT) and district (DIET/IASE) levels, who then deliver the high-contact, 30-hour specialized PD to school
teachers.

Furthermore, leveraging successful collaboration models is essential for scaling high-quality interventions
quickly. Non-governmental organizations (NGOSs), such as Pratham, which focus on high-quality, low-cost,
and replicable educational interventions, have demonstrated proven impact and expertise in large-scale
collaborations with government systems. Formalizing partnerships with such experienced NGOs can
significantly accelerate the development of coaching models, the creation of culturally relevant content, and
the logistical organization of sustained, intensive teacher coaching, thereby addressing the long-term goal of
sustained practice identified in inclusive education case studies.

I11. Contextualized and Culturally Sustaining PD Curriculum Design

The curriculum for UDL-SEL PD must be explicitly contextualized to the Indian environment, requiring
strategic use of technology and the integration of indigenous pedagogical practices.

I11.A. Leveraging Digital Ecology: The DIKSHA Platform Strategy

The DIKSHA platform is foundational for the scaling and management of national PD efforts, serving as the
essential technological backbone for content delivery, tracking, and certification. DIKSHA provides engaging
learning material, including lesson plans, worksheets, and activities relevant to the prescribed school
curriculum. Crucially, teachers can join courses to further their professional development, earning badges and
certificates upon completion, which directly facilitates the tracking of the mandatory 50-hour CPD
requirement.

The platform’s support for multiple Indian languages, including Hindi, Tamil, Telugu, Marathi, Kannada,
Assamese, Gujarati, Urdu, and Bengali, is vital for ensuring UDL-SEL PD is accessible and relevant to teachers
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across diverse linguistic regions. This capability aligns with the UDL principle of providing Multiple Means
of Representation by offering content in the teacher’s primary language.

However, a critical content generation deficiency exists. Although the platform is linguistically capable
(supporting Bengali), targeted analysis reveals difficulty in finding explicitly tagged, specialized "UDL" or
"SEL" lesson plans and teaching aids available for secondary school teachers in regional languages. This gap
limits the utility of the flexible 20 hours of online CPD and poses a significant barrier to scaling high-fidelity
UDL implementation. To rectify this, State Councils of Educational Research and Training (SCERTS) must be
mandated to prioritize the creation, standardization, and uploading of UDL-SEL-aligned resources. These
resources must be easily searchable and accessible via QR codes linked to textbooks. Furthermore, by linking
the teacher’s mandatory e-portfolio (Section IVV.A) with DIKSHA, teachers can seamlessly upload evidence of
completed digital courses and their self-generated lesson plans, streamlining verification and tracking.

111.B. Integrating Indigenous Pedagogy for UDL-SEL Modeling

The UDL-SEL curriculum must actively model its own principles by utilizing culturally sustaining materials
and methods. The effectiveness of learning is demonstrably enhanced when children connect concepts to their
own culture and heritage, integrating the life-view and living styles of their communities into the teaching-
learning process. This strategy aligns directly with the UDL Guidelines 3.0 focus on centering identity and
culture.

Indian art forms, particularly theatre, offer a powerful pedagogical tool for modeling UDL and enhancing SEL
skills. Indian theatre plays a critical role in education, social commentary, and entertainment, reflecting social
issues and cultural aspects. Specifically, theatre can enhance language skills by exposing students to varied
linguistic elements, improving vocabulary, pronunciation, and communication skills. Studies have shown that
students engaged in theatre-based learning activities demonstrate greater improvement in language skills than
those who do not.

In the context of UDL-SEL, Indian theatre serves as an excellent modeling device:

1. Multiple Means of Engagement: Plays address complex social issues—such as gender inequality or
caste discrimination—through storytelling, acting as a catalyst for critical thinking and engaging
students emotionally with relevant content.

2. Multiple Means of Expression: Theatre provides diverse non-verbal and performance-based avenues
for students to express their comprehension and self-management skills, moving beyond conventional
written assessments.

While the potential impact of Indian theatre is clear, systemic challenges persist, including a lack of resources
and inadequate teacher training in incorporating these art forms into the curriculum. This points to a critical
need for the 30 hours of face-to-face PD to move beyond theory and include practical, hands-on workshops
where master trainers model exactly how to design UDL -aligned lessons using indigenous art and storytelling,
thereby addressing the gap in concrete pedagogical examples.

IV. Ensuring Quality and Measuring Implementation Fidelity

For UDL-SEL PD to be effective, its outcome must be measured through changes in professional practice, not
simply attendance verification. A robust system must be established to link professional development activities
directly to career progression and institutional standards.

IV.A. Moving Beyond Compliance: The Role of E-Portfolios and NPST

The mandated 50 hours of CPD must culminate in measurable pedagogical outcomes tracked through a
standardized system. The national guidelines stipulate that teachers must maintain an e-portfolio linked to their
Career Management and Progression (CMP) and the National Professional Standards for Teachers (NPST).
This linkage transforms mandatory PD from a bureaucratic compliance task into a pathway for professional
currency and growth, creating a powerful incentive for rigorous adherence.

The e-portfolio serves as the official repository of evidence, requiring teachers to move beyond collecting
simple course certificates. Teachers must analyze their skills, set goals and objectives accordingly, and update
their e-portfolio with concrete evidence supporting the completion of the CPD program. For UDL-SEL, this
evidence must include:
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1. UDL-aligned lesson plans designed and implemented in the classroom.

Self-reflections detailing the adjustments made to instruction based on UDL principles.

Scores derived from peer and administrative observations using implementation fidelity tools.
Evidence of student outcomes demonstrating increased SEL competencies (e.g., increased self-
regulation, improved peer collaboration).

2.
3.
4

IV.B. Utilizing Implementation Fidelity Tools

Measuring implementation fidelity is paramount for ensuring that pedagogical shifts are occurring consistently
across the school system. Research confirms that PD is most effective when teacher implementation is
measured by an observational tool, such as an annual Teacher Success Rubric. Teachers who received
sustained, measured PD demonstrated a greater increase in UDL implementation compared to control groups.
To standardize this process nationally, a strategic policy decision is required: the adaptation and adoption of a
national fidelity framework. The Universal Design for Learning Schoolwide Implementation Criteria (UDL-
SIC) provides robust, global guidance for systemic improvement across four key domains: culture and
environment, leadership, teaching and learning, and professional development. This framework emphasizes
that UDL is a systemic change, not just an individual teacher skill, meaning that leadership support is crucial
for overall success.

The National UDL-SEL Implementation Fidelity Rubric (NU-SIFR): This necessary tool must be localized
from frameworks like the UDL-SIC and existing UDL Fidelity Checklists. The NU-SIFR would allow
administrators and peer mentors to objectively observe, evaluate, and document the quality and consistency of
UDL-SEL application in the classroom, generating measurable scores that feed directly into the teacher's e-
portfolio and CMP. This data enables highly differentiated, targeted follow-up coaching, maximizing the
impact of the investment in the 50-hour PD cycle.

The following table illustrates how a localized fidelity rubric assesses the depth of UDL integration across the
school system:

UDL Implementation Fidelity Rubric (Localized Indicators)

Fidelity DomainLow Implementation|Developing High Implementation

(Adapted from UDL-|(Reactive) Implementation (Proactive &

SIC) (Sporadic) Systemic)

Leadership and Vision|UDL is viewed solely as|School leadershiplUDL - and SEL are
a special educationfprovides resources butiexplicitly integrated
compliance lacks an integrated|into the school mission,

requirement.

UDL-SEL vision and
communication

curriculum design, and
resource allocation.

strategy.
Teaching and|Instruction reliesTeachers  sporadically|Teachers consistently
Learning (Classroom|predominantly on singlejoffer choice injutilize UDL-aligned
Practice) formats; representation orftemplates, proactively

accommodations  are
added as needed, post-
design.

assessment, often using
generic templates.

designing for all three
networks (Engagement,
Representation,
Action/Expression).

Professional

PD is short, theoretical,

PD includes elements off

PD is sustained (50-

Development and lacks mandatorylactive learning andhour model), content-
sustained follow-upjreflection  but lacksffocused, modeled
coaching. mandatory,  sustainedleffectively by trainers,

coaching cycles. and  supported by
measured

observation/coaching

cycles.
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V. Strategic Policy Recommendations for System-Wide Scaling

The analysis culminates in several strategic, non-negotiable policy recommendations necessary to transition
UDL-SEL integration from a visionary concept into a uniformly applied pedagogical standard across Indian
schools.

V.A. Recommendations for NCERT/SCERT and Government Bodies

1.

Mandate UDL-SEL as the Core 50-Hour Focus: The Ministry of Education must issue a directive
explicitly allocating the required 30 hours of face-to-face CPD to high-fidelity UDL-SEL modules,
effective immediately for all secondary school teachers. This allocation must be ring-fenced to ensure
sustained, intensive training, addressing the existing UDL awareness gap.

Centralized Digital Content Generation and Curation: SCERTs must establish specialized content
teams to populate the DIKSHA platform with quality-assured UDL-SEL lesson plans, activities, and
teaching aids. This content must be prioritized for regional languages and properly tagged for easy
searchability, addressing the noted content deficiency.

Develop and Enforce the NU-SIFR: NCERT must lead the collaboration with national research
institutions (e.g., TISS) to localize the UDL-SIC into the National UDL-SEL Implementation Fidelity
Rubric (NU-SIFR). Use of this rubric must be mandated for linking administrative observation scores
directly to the teacher's e-portfolio and NPST criteria.

V.B. Recommendations for Institutional and Partnership Development

1.

Rigorously Embed UDL-SEL in Pre-Service Training: University departments and DIETs must
integrate UDL-SEL as a mandatory, core competency in all pre-service programs (B.Ed., M.Ed.). The
curriculum for teacher educators must shift to focus on modeling and active practice of UDL-SEL
principles, ensuring the next generation of teachers enters the workforce with high foundational
awareness, thus preventing the perpetuation of the current awareness gap.

Strengthen Sustained Coaching Capacity: Recognize that intermittent training is insufficient for high-
fidelity UDL implementation. Investment is required to create a dedicated, specialized cadre of UDL -
SEL master trainers operating through DIETs and school clusters, focusing on paost-training coaching
and feedback loops, in alignment with research on sustained teacher coaching.

Formalize Scalable NGO Collaboration: Leverage the expertise of -non-governmental organizations
with proven track records in high-quality, large-scale educational interventions, such as Pratham. Formal
partnerships can enhance capacity for contextualized content development (e.g., integrating Indian art
forms effectively ) and provide robust support for scaling implementation and coaching models across
diverse states.
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VI. Glossary of Terms

Term

Definition

UDL (Universal Design for Learning)

A scientifically validated framework to optimize
teaching and learning for all students by
proactively  designing  flexible learning
environments and reducing barriers through
multiple means of engagement, representation,
and action/expression.

SEL (Social-Emotional Learning)

The process of developing critical non-cognitive
skills, often encompassing self-awareness, self-
management, social awareness, relationship
skills, and responsible decision-making, which
are essential for well-being and academic
SUCCess.

CPD (Continuous Professional Development)

The ongoing, mandatory training for teachers
and principals in India; the National Education
Policy (NEP) 2020 mandates a minimum of 50
hours annually.

DIKSHA Platform

India's national digital infrastructure for school
education, utilized for content delivery, teacher
training, and certification, supporting multiple
regional languages.

NEP 2020 (National Education Policy 2020)

India’s foundational policy mandating full
equity, inclusion, and the adoption of holistic
development goals, alongside continuous
professional development requirements.

RPwD Act, 2016 (Rights of Persons with
Disabilities Act, 2016)

Indian legislation that provides the statutory
framework for ensuring quality - education
through inclusive practices for all persons with
disabilities.

UDL Guidelines 3.0

The updated (2024) version of the UDL
framework that explicitly emphasizes addressing
systemic barriers and putting UDL in
conversation with asset-based approaches,
including culturally sustaining pedagogies.

UDL-SIC (UDL Schoolwide Implementation
Criteria)

A global framework that provides guidance for
systemic improvement and fidelity measurement
of UDL across the entire school system,
including culture, leadership, and teaching
practices.

NU-SIFR (National
Implementation Fidelity Rubric)

UDL-SEL

The proposed, localized fidelity framework
(adapted from UDL-SIC and other tools)
designed to measure the quality and consistency
of UDL-SEL application in Indian classrooms
for the purpose of teacher evaluation and
coaching.

NPST (National Professional Standards for
Teachers)

National standards defining the expectations for
teacher performance and conduct, to which
teacher e-portfolios and CPD records are linked
for career progression.

SCERT (State Council of Educational

Research and Training)

The state-level body responsible for curriculum

development and administering pre-service and
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Term Definition

in-service teacher training programs (PD).

DIET (District Institute of Education and[District-level institutions responsible for training
Training) elementary school teachers and conducting in-
service training at the local level, serving as
crucial links in the PD cascade.

Pratham A major Indian Non-Governmental Organization
(NGO) known for developing and implementing
high-quality, low-cost, and  replicable
educational interventions, often in collaboration
with government systems.

VII. Appendix: Key Policy and Research Citations

Citation ID Description/Context

Universal Design for Learning Schoolwide
Implementation Criteria (UDL-SIC) providing
global guidance for  systemic  school
improvement across four domains.

DIKSHA platform information, noting the lack
of explicitly tagged UDL/SEL content in Bengali
for secondary teachers despite platform
capability.

Study showing general teachers in India are "not
fully aware of the UDL" framework, while
special teachers show higher awareness,
underscoring the gap in foundational training.

UDL Fidelity Checklist and Reflection Tool that
can be localized to measure the quality of UDL
implementation in the classroom.

Information on the DIKSHA  platform's
offerings, including engaging materials, lesson
plans, and support for multiple Indian languages,
including Bengali.

Quasi-experimental study confirming that
sustained, content-focused professional
development, such as a Summer Institute,
positively affects teachers’ UDL implementation
compared to non-attending control groups.
National guidelines stipulating that teacher e-
portfolios must be linked to Career Management
and Progression (CMP) and National
Professional Standards for Teachers (NPST).
The UDL Guidelines 3.0 (2024) update, which
emphasizes addressing barriers rooted in
exclusionand putting UDL "in conversation with
other asset-based approaches” and culturally
sustaining pedagogies.

Information on the importance of Indian theatre
in education, social commentary, and enhancing
language skills by engaging students with social
issues and diverse linguistic elements.

Research highlighting that culturally responsive
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Citation ID Description/Context

pedagogies prompt educators to view student
diversity (including language and socioeconomic
status) as strengths, aligning with UDL
principles.

NEP 2020 mandate requiring every teacher and
principal to complete at least 50 hours of
Continuous Professional Development (CPD)
per year.

General definition and purpose of the UDL
framework.

Literature review highlighting the significant
benefits of SEL programs, including improved
mental health, reduced behavioral problems, and
enhanced academic outcomes.

Official guidelines for CPD under NEP 2020,
mandating that at least 30 hours be face-to-
face/offline, and providing conversion rates for
in-service courses.

Information on Pratham, a major Indian NGO
that focuses on high-quality, low-cost
educational interventions and large-scale
collaborations with government systems.

Details on how Indian theatre addresses social
issues through storytelling and character-driven
narratives, acting as a catalyst for critical
thinking and social engagement.

Description of the role of teacher educators in
universities and Institutes of Teacher Education
(ITEs) in preparing professional teachers and
teacher educators.

Research noting that learning is enhanced when
children connect concepts to their own culture
and heritage, integrating their life-view and
living styles into the teaching-learning process.

Detailed information on the role of Indian theatre
in education, including enhancing language
skills and addressing social issues, while noting
challenges like lack of proper teacher training.
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